ABSTRACT: The present article explores Korean heritage language (HL) and learners from the learners' perspective, and calls for further discussion and/or collaborative work from the field of HL education. This is a survey study that aimed to address seven aspects regarding HL and learning from the learners' perspectives. These included issues of HL learner identity and the benefits and challenges of studying their HL in an academic environment. The qualitative responses were collected through an online anonymous survey of heritage students (N = 22), who took a heritage track intermediate language course at a private university in the United States during the academic years 2014-2016. Findings from the data collected accounted for whom and where the learners are in terms of their HL identity and motivation in learning. This allows Korean language educators to gain insight into HL learners' perceptions and learn which language-learning strategies students find most useful. By the same token, the students' learning goals and self-identified strengths and weaknesses should be reflected in all respects in developing an appropriate HL curriculum and learning materials.
and voices? Are we teachers substantially reflecting our learners' language identities, goals, needs, and learning styles in the curriculum for them?
When language teachers talk about heritage language (HL) learners and education, we primarily focus on who they are, how and what to teach, what the course goals should be, and how to assess the learners' performance. These are all essentially teaching-centered concepts. To reduce discrepancies between the teaching and learning outcomes, we need to shift our mindset just a bit in order to learn to consider the learners' perspective: who the learners think they are in terms of their language identity, how they learn, what they want to learn, what they need, the goals they would like to accomplish, and so on.
The present article explores Korean HL and learners from the learners' perspective, and calls for further discussion and/or collaborative work from the field of HL education. Considerable work has been done in the field of HL education, but very little has been offered from the heritage learners' perspective, such as Carreira and Kagan (2011) , the National Heritage Language Resource Center (NHLRC) (2008) , and Wen (2011) . It is important to learn how to consider learners' perceptions in order to better understand heritage learners and HL learning (Carreira, 2004) .
Despite numerous previous studies on HL learners' characteristics and needs and suggestions for HL education-to name just a few: Lee (2005) , Kondo-Brown and Brown (2007) , Polinsky and Kagan (2007) , Carreira and Kagan (2011) , and Laleko and Polinsky (2013) -"Unfortunately, many teachers of foreign languages are still not prepared to teach heritage learners" (Olga Kagan, in an interview in Ju, 2013, p. 122) . If this is still generally true, then we teachers have not paid sufficient attention to implementing the findings into our daily practice and curriculum, and training or education programs for teachers, including graduate teaching assistants and new teachers, should contain substantial pedagogical information from the learners' perspectives in order to better serve the needs of heritage learners. This is a survey study that aimed to address seven aspects regarding HL and learning from the learners' perspectives. These included issues of HL learner identity and the benefits and challenges of studying their HL in an academic environment.
The qualitative responses were collected through an online anonymous survey of heritage students (N = 22) who took a heritage track intermediate language course at a private university in the United States during the academic years 2014-2016. Most of the survey participants identified themselves as heritage learners who are connected to the language and culture through their home, school, or community, and this is in line with what Van Deusen-Scholl (2003) describes. They also described themselves as "heritage learners" who are able to understand and speak the language better than they read and write it, with no formal language training. Examples include:
• Having "grown up in a [multi]cultural environment" (e.g., home, school, or community circles) • Having "grown up hearing/speaking a language in [his or her] household" • Being "exposed to Korean language and culture" from a young age • Often feeling "more comfortable speaking than writing in the language" • Having had "no formal Korean language education" • Having a "struggle with writing, reading, and grammar" Data illustrates that "heritage learners" could also encompass people who are exposed to the language "on a regular basis" through home, school, or community. This factor can be practically tied to proper placement process for those students (e.g., heritage students with almost no HL experience/ proficiency) in the program.
Question 2. How would you describe being a heritage language learner?
Many responses reflect that the students have a very positive attitude toward their heritage identity, and they are aware of their linguistic characteristics and the advantages of being exposed to the target culture and supported by the community.
The learners seem to be motivated primarily by their emotional goals (e.g., (re)connection):
• "Being a heritage language learner adds much more meaning to learning the language itself, since I can use it to communicate with my family and connect with my roots. "
• "The cultural and social components that come with being a heritage language learner. In many ways, the language that we use such as "reconnecting with our roots" or "reclaiming our heritage" indicates that we are both viewed and view ourselves as making ourselves more whole by studying our native tongue. "
The learners also characterized their HL identity by their linguistic characteristics, such as their unbalanced language skills between literacy skills and speaking/listening skills, informality (e.g., colloquialism), and weakness in their lexicon:
• "Listening and speaking comes more easily, while reading and writing are more difficult. " • "The great difficulties that come with being a heritage language learner include having to work through a fundamental mismatch of skills (grammatical, verbal, spelling, etc.) and develop a working capacity across all of these sub-skills of the language. " • "Although I had a basic fluency in speaking, reading, and writing in the language, my version of the language is built on colloquialisms; I did not have a strong grasp of fundamental grammar, spelling, and syntax rules. "
Furthermore, the learners pointed out what they need to work on. In other words, they wish to continue to build on what they know and clarify things that they thought they knew. This includes defossilizing their linguistic errors or habits:
• "I think there are many bad habits I have had to learn to break, such as incorrect grammar I've continually used throughout my life. "
The learners in general pointed out that they need to build their vocabulary range, and this is closely tied to developing their writing and speaking skills in a variety of topics that transcend daily matters:
• "My vocabulary was extremely limited to the words my family used around the house, and I had difficulty with reading and writing (spelling). " • "I also think vocabulary is hard for me as a heritage learner, because I've never been pushed to write or express ideas with high-level words. "
Last, the learners seem to think their peer heritage learners' community, in terms of sharing the same kinds of linguistic and demographic backgrounds, supports them:
• "I also find myself surprised to find my fellow heritage language learners making the same mistakes. " • "I like the class because I am in a class with students with similar background. "
Question 3. What are your goals for taking a heritage language course(s)?
The learners clearly stated their goals of taking a HL course fall into three categories: language, career, and personal attachments. They want to improve their language competence, particularly in vocabulary, formal register, and literacy skills:
• "To learn how to speak and write in a formal register"
• "Able to read advance level Korean"
• "Learn more vocab words, straighten out my grammar and writing skills" • "I was lacking proper education. As a result, I wanted to learn the proper way of expressing myself. "
Some students also clearly articulated their goals for advancing their language skills to meet their professional goals:
• "I wanted to expose myself to a language I might work with in the future, since I am interested in Korean literature. " • "Be able to converse and present in a more formal manner" • "I want to have enough of a grasp of Korean in order to understand the perspective of the Korean American community for my dissertation. "
The learners also responded that they want to be able to engage with family or community:
• "so that I may better connect with my 'Korean' (language/culture). " • "to get to know other Korean students" • "to be better able to engage with Koreans"
• "to gain sufficient fluency to be able to hold meaningful verbal or written conversations with other Korean students as well as other Korean individuals in my life, starting with my family"
Question 4. What would be your strengths/advantages as a heritage language learner, compared to a foreign language learner?
The learners highlighted many advantages of being heritage learners compared to foreign language learners (FLLs): motivation, natural flow (pronunciation, understanding context), pre-exposure to culture, accessibility to resources and interaction with the community, familiarity with the language, particularly in listening and nuances, accelerating learning pace, and sharing similar goals and learning conditions with peers:
• "A previous understanding of the culture and the background of the language, better pronunciation and 'feel' for the language" (e.g., rhythm and flow of conversation).
• "An existing knowledge of the language and comfort speaking.
We have a natural 'feel' for the language that is difficult to pick up otherwise. " • "Nuances of language (e.g., idioms or sayings) or vocabulary meanings (e.g., the difference between 맵다, 매콤하다, 칼칼하다, etc.) are more easily grasped and understood, almost subconsciously. Pronunciation and grammatical structure also come more naturally." • "The provision of constant motivation. For instance, I've found that being able to reach new levels of conversation with my family/ relatives naturally renews my motivation to learn the language. " • "I believe frequent exposure is especially important not only to maintain and apply skills, but also to understand nuances and the context in which the language is used. The language is also that of my family so there is a certain expectation that I should at least be able to converse and use the language to a certain degree which serves as a source of motivation. " • "Ease with speaking. Foreign language learners have to learn how to speak without a heavy accent, or how to speak the language naturally without interrupting its flow. Since I have been continually exposed to the Korean language my whole life, adapting to social situations or classroom situations with the correct intonation, accent, and flow is not a big problem for me. " • "I am able to practice the language more frequently with my parents and relatives who are fluent in the language. Constant practice is key to learning a new language and for heritage language learners they have more opportunities to do so than foreign language learners, who do not have such accessibility. " • "Already had a raw grasp of the language; I could start at a higher level than foreign language learners, who have to develop a whole new frame of mind, as well as internalize new words, new sounds, and a new alphabet. " • "A faster pace, a more comfortable learning environment, and people who share similar goals create a very fun class. It overall feels more driven than a foreign language class. "
Question 5. What are the effective and efficient ways for you to learn your heritage language? Learning strategies?
These students in general have learning strategies that can be unified as "constant verbal and writing practices. " They also value actual applications as a great way to practice; for example, more exposure to media, reading authentic materials like newspaper or short stories, song lyrics, writing regularly on the specific topics, and speaking inside and outside of the class on a variety of topics beyond casual and daily matters, discussions, or debates:
• "Practicing as much as I can with other students, reading the newspaper, watching shows/listening to music. If I did not write or say a new word in casual conversation, I would most likely not remember it. " • "Memorizing song lyrics, especially that in more elevated/formal registers. This has been very helpful in teaching me about the typical usages of certain vocabulary words and grammatical structures. " • "Debate or talk about a certain topic that inherently requires more sophisticated word choice and sentence structure with a native speaker. " • "Constantly writing essays on various topics was very helpfulpractice makes perfect!" • "Writing is the best way to learn and retain knowledge, especially in language where practice is key. "
• "Actually speaking and writing is the best way to learn and the best way to remember what you have just learned. " • "Constant exposure to the language through a variety of media. " The learners' candid responses highlight that they would like to reach a very high level of fluency in all areas of language skills: speaking, reading, listening, and writing.
The learners stated that they would like to have a command of the language, but understand current cultural ideas and trends as well:
• "Be proficient enough to have a higher level conversation, which mainly involves learning more vocabulary. " • "To write relatively basic things without having to look up spelling for every other word. " • "I would like to significantly increase my comfort reading Korean, so that I can read more quickly and it won't take me a super long time just to read one paragraph. " • "Be able to talk to any native Korean without them thinking that I'm a foreigner. " • "To the point that I would have no problem conversing with other Korean people here in the states as well as those in Korea. "
In addition, the learners explicitly expressed their goals to reach a professional level through academic development in the field of literature, law, business, or collaboration with native speakers of Korean, both in the United States and Korea:
• "I want to be able to directly apply my Korean language skills to my academic work, and I am hoping to continue my interests in Korean literature. " • "I would like to reach a level of professional level in the workplace. "
• "Be able to read Korean novels, watch Korean films, and write at a complex level in Korean. " • "Be able to read and comprehend a Korean newspaper and work in Korea. " • "Be business fluent-able to conduct conversations with business partners. "
• "Able to translate between English and Korean seamlessly. "
• "Able to collaborate with Korean organizations without any problem. "
• "Be able to read legal texts in Korean. "
Question 7. Please describe any difficulties, frustrations, or weak areas you feel you might need to improve as a language learner.
The learners shared a pretty consistent voice in terms of their frustrations and weak areas in learning. They self-assessed their linguistic status and listed what they need to work on: relatively underdeveloped in literacy skills compared to their listening and speaking skills, limited lexicon, overuse of informal registers/colloquialism, fossilized linguistic habits and errors, and lack of knowing "why" with regard to grammar rules and knowledge:
• "Literacy has always been difficult. "
• "I felt frustrated at times that my speaking and listening abilities were not balanced with my writing and reading abilities. " • "Primary weak area is vocabulary-at this point, I think it would be most beneficial simply to memorize large quantities of words, their definitions, and usages. " • "Hard to break habits developed since childhood. "
• "I really need to work on retaining the words long-term. "
• "Understanding grammar rules. "
• "I probably have more 'words' that I know the wrong definitions of, or do not exist in the first place. " • "Colloquialisms-that have been ingrained into my mind since my childhood. Breaking these habits and achieving fluency in speech has been the most challenging aspect of learning the language. " • "The gap in professional vocabulary and grammar. "
According to the following responses, engaging with community (class, friends, etc.) seems to be a very positive learning strategy among the learners, and providing heritage learners with such community opportunities should also be seriously considered in future curricular development:
• "To continuously try and engage with the language outside of the class. "
• "Speaking with others is very helpful, especially because it allows me to incorporate new vocabulary words and remember them better. "
The learners also emphasized vocabulary-learning strategies: sentence making using new vocabulary and actual use in their speaking and writing:
• "Practice making sentences and explanations behind new words help me remember them. " • "Practice and learning new vocabulary are the only effective methods by which I can improve. "
Last, the learners truly value and seek constant feedback or corrections on their errors. They have learned by ear and not through formalized rules of grammar, so it is difficult for them to tell if the way they use a grammatical structure or new vocabulary word is awkward or unusual, so it is very helpful to provide them with corrective feedback, mainly to raise their awareness level:
• "Constant feedback on my writing, whether it was spelling, grammar, or word usage. "
PEDAGOGICAL IMPLICATIONS AND DISCUSSION
Although findings are limited by the small sample size, it is understood that a more comprehensive survey study of heritage learners' perceptions would help HL/foreign language (FL) teachers better serve students in our classes. Based on the findings from the voices of the students in this survey research, here are some specific pedagogical suggestions that the teachers of Korean as a HL may consider:
• A groundbreaking survey conducted by NHLRC during [2007] [2008] shows that vocabulary expansion, grammar, and literacy skills are the areas in which heritage learners are most deficient (Carreira & Kagan, 2011) . However, the heritage learners in this article commonly voiced their desire to improve their speaking fluency. Often, curriculum and classroom activities for heritage learners are focused on building their literacy skills rather than speaking skills. Increasing opportunities for practice of various communication modes (formal/informal and presentational) and multiple modals for meaning-making (genre-based speaking and writing, visual and/or audio expression) and culturally rich contents also should be highlighted as being important as literacy skills in the HL curriculum by adding opportunities for more discussion/debates, oral presentations, and writing portfolios in the HL classroom.
• The students' candid responses to the question as to why they learn their HL clearly show that (re)connection with their roots and family-"personal attachment and sentimental/emotional goals"-are very meaningful and even crucial to them. Teachers should take this aspect seriously with their full respect instead of putting much higher weight on "teacher-expected/commended" priorities or goals for our students, which usually happen to be students' professional or career development-related goals. One of the ways teachers can incorporate this into the classroom in order to accommodate the students' selfdriven and need-based goals would be to design various practical learning activities that are project based and community based and actively involve students' families, friends, and local heritage communities.
• Based on the students' responses in this survey research, peer support among heritage learners seems to have a bigger role in terms of providing comfort and motivation in and out of class. Heritage learners share similar goals and learning conditions with their peers. This allows students to understand that they are not the only ones struggling in their HL learning, and this common ground may ease their frustration, anxiety, or lack of confidence in their learning process.
• Regarding learning strategies, the heritage learners tend to prefer explicit explanations and feedback, as well as instructional focus on "why, " rather than "how" or "what. " This means that heavy reliance on the communicative approach for FLLs should be balanced with a comprehensive and intensive form-focused approach (e.g., grammar learning, emphasis on accuracy over fluency) for HLLs. In addition, vocabulary should be practiced in more productive and meaningful applications, such as writing example sentences using the learned vocabulary, writing for real-world purposes (e.g., e-mail, short message service [SMS] , filling out forms, keeping journals, academic writing), and reading authentic texts rather than artificial texts made for language learning textbooks.
• Most of the survey participants identified themselves as heritage learners connected to the language and culture through their home, school, or community, and this is in line with what Van DeusenScholl (2003) describes, which is a broader view than Valdes's (2001) classic view. Data illustrates that the term "heritage learners" could also encompass people exposed to the language "on a regular basis" through home, school, or community. This factor can be practically tied to proper placement processes for those students (e.g., heritage students with almost no HL experience/proficiency or who merely feel culturally connected to the language) in the program.
• Even though many heritage learners are pre-exposed to the target culture and society, they are still eager to explore and learn deeply about the culture and current societal issues, which is "cultural literacy. " Incorporating more authentic and culturally rich content (e.g., literature, film, PSAs [printed/TV], TV dramas, stories, newspaper articles, TV news clips, content in subject-matter areas) into a heritage curriculum may accommodate this aspect.
The present forum article explored Korean heritage learners' perceptions of their language identity, motivation, goals, language profiles, and learning strategies in order to better understand the Korean heritage learners and provide them with more useful learning environments suggested above.
Findings from the data collected accounted for who and where the learners are in terms of their HL identity and motivation in learning. This allows Korean language educators to gain insight into HLLs' perceptions and learn which language-learning strategies students find most useful. By the same token, the students' learning goals and self-identified strengths and weaknesses should be reflected in all aspects-for example, grammar accuracy over fluency, speaking (especially in formal communication modes [presentational/ interpersonal] ) as well as writing proficiency-in developing an appropriate HL curriculum and learning materials.
HLLs have great potential to reach high-level language proficiency (Kagan & Dillon, 2003) in a relatively shorter period of time compared to FLLs, and their language and cultural competences can be invaluable resources in today's global world. Therefore, as emphasized in Scalera (2004) and Polinsky and Kagan (2007) , our students' pre-acquired HL and cultural competencies are a "treasure/national resource" and should be recognized, honored, and enriched. Unfortunately, however, heritage learners themselves are not fully aware of such valuable potential and talents as language learners. In this regard, teaching heritage learners how to become aware of and support each other in their own HL learning-peer support channel and community can help them embrace their HL identity and accelerate their learning progress.
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